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I n t r od u ct ion  
 

Once again, this has been a very successful series, with cont inued success 

for our candidates and an increase in ent r ies for a January 2015 series.   

 

There are two sect ions in the exam  paper, equally weighted.  I n Sect ion A, 

candidates have a choice between the unseen poem  and the unseen prose 

ext ract .  I n Sect ion B, they can choose Quest ion 3, which has two nam ed 

poem s or Quest ion 4, in which one poem  is nam ed and the candidate 

chooses a suitable poem  from  the Anthology  to discuss with it .   

 

I n both sect ions, a full range of m arks were awarded.  Responses varied 

from  the very br ief and basic to the fully developed assured and percept ive.  

Overall,  the quality of responses across the paper was good, with som e 

not iceably outstanding answers.  Often, the responses to Sect ion A seem ed 

to be st ronger than the taught  poem s in Sect ion B, with som e candidates 

cont inuing on ext ra paper. 

 

There has been som e very posit ive feedback about  the paper and the choice 

of unseen m aterials. However, it  was evident  that  a num ber of candidates 

had not  studied the Anthology  in enough detail,  but  they had at tem pted to 

provide a response. 

 

Sect ion  A 
 

For this series, there were m ore responses to the unseen poem  than there 

were to the unseen ext ract , but  each quest ion was awarded a full range of 

m arks.  I t  seem s that  candidates appear to be m ore confident  when 

applying what  they have been taught  to the unseen poet ry quest ion. 

 

Careful close reading of the unseen poem  or ext ract  is essent ial in this part  

of the paper.  Som e candidates had not  read the m aterials closely enough 

or had not  supported their  ideas with relevant  exam ples from  the chosen 

text .  Som e only dealt  with one part  of the poem  and had not  explored the 

poem  in enough detail.  

 

One very not iceable com m on error is that  candidates tend to refer to the 

unseen prose ext ract  as a poem  and they t ry to look at  st ructure and form  

in the sam e way, referr ing to stanzas or verses, rather than paragraphs.  

St ructure and form  is possibly m ore com plicated for candidates to handle 

with a prose ext ract ,  but  they can refer to:  the t im e scale;  the use of 

dialogue;  narrat ive form ;  com plex, com pound or sim ple sentences;  the use 

of repet it ion and other features in order to address this bullet  in the 

quest ion.   

 

 

 

 

 

 

 

 



 

Qu est ion  1  

Un seen  p oem :  I n  Mr s Ti l sch er ' s Class  b y  Car o l  An n  Du f f y  

Quest ion:   How does the writer convey childhood m em ories in this poem ? 

The unseen poet ry quest ion allowed m ost  students to access the poem  and 

m ake a response. The responses were very varied. A lot  of the answers were 

a sim ple retelling of the context  and content  of the poem  and not  analysis;  

however, those achieving m arks in the higher levels provided a close 

analysis of language and dem onst rated a depth of understanding. Som e 

candidates included a detailed explorat ion of poet ic devices and explained 

how and why they had been used.  I t  was good to see 'the effect  on the 

reader ' com m ented upon. 

 

The vast  m ajor ity of candidates had m anaged to read the whole poem , 

suggest ing that  the length was acceptable. All candidates appeared to 

respond to the m em ories of school and som e were aware of the passage of 

t im e as well as the loss of innocence. Most  responded to the im ages of the 

'sweet  shop' and 'coloured paper '.  There were one or two rather unusual 

and incorrect  com m ents about  Mrs. Tilscher 's relat ionship with the Moors 

Murderers, but  those were few and far between. There were those whose 

responses consisted of dissect ing technical term s and figures of speech 

rather than looking at  the poem  holist ically and dealing with the quest ion.  

One exam iner com m ented:  'This was generally well answered, and allowed 

candidates to m ake points about  form  and st ructure m ore cogent ly than in 

som e previous papers, probably due to the accessible nature of the poem  

and them e. Most  candidates seem ed to find som ething relevant  they could 

say, even those working towards the ' lim ited' end. A surprising num ber did 

pick up on the t ransit ion from  infancy to a m ore m ature threshold to 

adolescence, and this subt lety offered plenty of room  for the top end of the 

spect rum  to shine.' 

Another exam iner provided this detailed and useful feedback:  

'Quest ion 1:  The unseen poem  responses to I n Mrs Tilscher’s Class were 

very good. A wide range of responses cam e through and were all really 

enjoyable to read. I  felt  that  the poem  allowed a good and wide range of 

opportunit ies for students to com m ent  on all sorts of dim ensions of the 

poem .'  

 

Specific points include:   

 st rong com m ents on st ructure and the passage of t im e from  stanza 

to stanza 

 the ‘laugh of a bell’ m etaphor 

 the com parison of school to hom e, som ething m any responses 

indicated ident ificat ion with  

 the second person point  of view and voice to include the reader 

 the im agery of ‘sugar paper’ and ‘coloured shapes' (and the personal 

reflect ions on their  own prim ary school experiences)  

 the tangible poet ic and sensory effects of t racing your finger along 

m aps on blackboards 



 

 the passage of t im e reflected in the tadpoles becom ing frogs 

 the m etaphor of the classroom  as a sweetshop ( this being a largely 

dom inant  and com m on sim ile to pick up on) . 

 

A couple of things that  students got  side- t racked with were:   

 

1)  'Brady and Hindley' – instead of interpret ing this reference as a way of 

reinforcing the safe, protect ive environm ent  of the classroom  through the 

dangers of the outside world being 'rubbed out  like a m istake',  som e 

students wrote about  the m assive dangers here and how they were child 

killers and other irrelevant  com m ents. One response contained two whole 

pages explaining the m urderous couple and how the poem  was all about  

m urder and danger. 

 

2)  'The heavy, sexy sky' – students didn’t  really know what  to say about  

this except  for a few students that  com m ented on the child’s growing up 

into adolescence as children learn about  sex and reproduct ion. I nstead, they 

wholly m issed the m etaphor of the sky split t ing open as if it  were it self 

giving bir th and the cyclical nature throughout  the poem . 

There was evidence of the rare and unexpected response providing an 

'alternat ive' reading but , in these rare cases, m arks have been awarded for 

any relevant  point  or plausible interpretat ion.  

Qu est ion  2  
 

Pr ose ex t r act  f r om :  Cid er  w i t h  Rosie  b y  Lau r ie  Lee 

Quest ion:   How does the writer convey childhood m em ories in this ext ract? 

 

Having the sam e quest ion for both Quest ions 1 and 2 worked well,  as there 

were no exam ples of responses answering to the wrong quest ion/ poem  or 

text , which we have occasionally seen in past  series. 

 

The prose ext ract  produced som e very st rong responses and a full range of 

m arks were awarded, but  this was not  as popular as Quest ion 1 and in 

m any cases not  as successful, although the basic topic was the sam e:  

school and childhood m em ories. Perhaps this could be because Laurie Lee’s 

writ ing is quite sophist icated and full of wry hum our and observat ion. Most  

candidates got  the gist  of the text , an unwilling boy going to school, his 

experiences in the playground but , m ore often than not , the hum our in the 

text  was m issed. Also very few com m ented on the quick fire exchange 

between the author and his sisters. There was com m ent  on the bullying 

going on in the playground with the author as a vict im , but  lit t le m ent ion of 

how quickly he learned and becam e ‘a veteran’ in this whole situat ion. The 

lesson in survival was m issed by m any. There were com m ents on som e of 

the im ages, especially 'shrapnel' and the writer being 'bundled up in 

scarves'. 



 

One exam iner com m ented:  'As ever, m any candidates thought  this was a 

poem , and this inhibited their  discussion of form  and st ructure. I  don't  know 

if this is through lack of exposure to past  papers or working with ext racts:  it  

does seem  odd that  they st ill don't  seem  to be expect ing a prose piece. This 

quest ion seem ed less successful to m e, with m any candidates seem ing to 

st ruggle with the 'old fashioned' nature of the text , and m issing the 

hum our. However, the playground im agery invoked was well explored, with 

several picking up on the 'war- like' language choices.' 

Another exam iner com m ented:  'The ext ract  from  Cider with Rosie was a 

good choice for weaker students who felt  int im idated by poet ry, which 

seem ed to be m ore popular for students in the lower bands of m arks. 

Overall,  this was a good them e for candidates, as all students from  every 

walk of life could relate to it . '  

 

Specific exam iner feedback included com m ents about :  

 the lexical fields of war com pared to the school grounds which 

allowed students to interpret  and explain quite well 

 the use of colloquial language  

 the protect ive nature of the sisters who wrapped Laurie Lee in 

scarves and gave him  a potato 

 the ruthless nature of children and how the boy him self becom es one 

of them  as a ‘veteran’ 

 the m istaken m eaning of ‘present ’ (although the hum our was not  

always ident ified)  

 the personal responses that  candidates could include, as each student  

has them selves felt  nervous and anxious on their  respect ive first  days 

at  school and could thereby ident ify and respond to the poem  on a 

personal level.  

 

An exam iner stated:  'What  I  felt  did not  work well for the prose ext ract  

was that  because it  is not  st ructured in an overt ly intent ional way ( the 

way a poem  is) , students didn’t  really m anage m uch by way of 

m eaningful com m entary on form  and st ructure. '  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Sect ion  B 
 

Of the two Anthology quest ions, Quest ion 3 was the m ore popular. 

 

Qu est ion  3  
 

How is losing a parent  or child presented in Poem  at  Thir ty-Nine and A 

Mother in a Refugee Cam p? 

Of Sect ion B these were by far the m ore popular responses and offered 

m ixed responses. Quest ion 3 was well answered, and the poem s chosen 

appear to have lent  them selves perfect ly to the quest ion. Candidates did 

tend to st ray from  the quest ion in Mother in a Refugee Cam p,  going into 

general descript ion of the cam p and condit ions. Candidates often failed to 

com m ent  on st ructure and form , unlike in Quest ion 1, and this seem ed odd 

since they were prepared for these poem s. Possibly a deeper understanding 

of the language and them es alm ost  dist racted them  from  rem em bering to 

com m ent  on the st ructure and form .  

The choice of poem s appeared to be a sound one as all candidates, bar a 

t iny m inority, responded to the idea of loss. There were som e very 

thought ful responses to A Mother in a Refugee Cam p;  m any com m ented on 

the im age of the Madonna and child with som e of the m ore confident  

responses not ing that  this was m ore like the im ages of the Pieta ( the Virgin 

Mary cradling the dead Jesus)  and not  Mary with baby Jesus. There were a 

few who thought  Madonna referred to the pop art iste, which dem onst rated 

that  a full understanding of the poem  was lacking. Many picked up on the 

desolat ion of the cam p – som e even not ing the irony of the situat ion – the 

cam p was supposed to offer shelter and a haven.   

Poem  at  Thirty-Nine saw som e good responses – there were com m ents that  

on the whole this poem  was the celebrat ion of som eone’s life.  Som e 

interest ing, and som et im es unusual. There were com m ents about  the father 

‘being always t ired’ and som e explorat ion about  the 'v iolence' towards the 

poet . These responses were less technically or ientated – looking at  the 

poem s m ore holist ically;  however, both poem s appear to have worked 

together really well.   Most  exam iner reports said that  candidates ident ified:  

 the way the two poem s deal with gr ief 

 the way the two speakers love their  respect ive kin 

 the way the two speakers choose to live their  lives in m em ory and 

legacy of their  respect ive kin  

 language devices in both poem s (metaphor, alliterat ion, assonance, 

sim iles, etc.)  

 how people who have experienced loss m ust  go on as the m other 

does. 

 



 

There were far fewer rubric infr ingem ents seen than in previous 

series/ years. Different  approaches had been em ployed, either by analysing 

the poem s separately or by com parison (which is not  a requirem ent ) .   

Qu est ion  4   
 

Show how the poets convey their  thoughts and feelings about  close 

relat ionships in Sonnet  116 'Let  m e not  to the m arr iage ... '  and one other 

poem  from  the Anthology. 

Candidates showed a good understanding of the sonnet  and its form . Som e, 

as som et im es occurs, chose poem s that  m ade discussion of the quest ion 

rather difficult .  The m ost  successful and popular choice of poem  seem ed to 

be Rosset t i’s Rem em ber .  Many chose to write about  Poem  at  Thirty-Nine' 

alongside it ,  and this worked bet ter than expected:  candidates were able to 

discuss close relat ionships in different  contexts. Candidates did seem  to 

have m ore to say about  st ructure and form  than in Quest ion 3, possibly as 

they have been taught  the sonnet  form  m ore explicit ly, but  often st ructure 

and form  are not  com m ented explicit ly upon. 

One exam iner com m ented:  'Sonnet  116 ‘Let  m e not  to the m arr iage… was a 

good sonnet  to explore. Students were good at  picking up on the m etaphors 

throughout  the sonnet , which was r ich enough for a wide range of 

com m ents and interpretat ions. One response com m ented explicit ly on the 

negat ion in the poem , which was fantast ic to read. '  

 

Another exam iner said that :  'There was quite a range of poem s to com pare 

the sonnet  to. Popular responses were La Belle Dam e Sans Merci and My 

Last  Duchess though som e students chose a poem  from  Quest ion 3. Som e 

of the bet ter responses were to Piano and Rem em ber in m y allocat ion of 

scr ipts. '  

 

Another com m ent  received stated:  'What  works well for this quest ion is the 

choice for students to dem onst rate their  expert ise in their  studies. Yet , one 

of the typical downfalls present  (also seen in Quest ion 3)  is the lack of 

explicit  st ructure and form  com m entary. Students are very good at  

language skills, but  are not  com m ent ing m eaningfully on st ructure and 

form , which is an im portant  area to dem onst rate in the exam .' 

 

Finally, in a sum m ary, one Team  Leader com m ented:  'Exam iners felt  this 

quest ion was generally not  as well done as Quest ion 3 because 'responses 

were lengthy but  not  always relevant ...candidates wanted to talk about  

everything they knew about  the poets, the context  of the poem s and what  

the “ stor ies”  were about…rather than their  st ructure, technique or language 

use, or anything related to the actual quest ion.' 

 

 

 

 

 

 



 

Where candidates were less successful, literary devices had either been 

ident ified without  explanat ion or were sim ply listed.  Greater success would 

be achieved if candidates analysed specific areas of the text  and developed 

their  ideas, support ing them  with relevant  exam ples.  ‘Feature-spot t ing’ is 

no subst itute for detailed analysis.  The abilit y to exam ine the writer ’s 

m ethods and to connect  these with the quest ion and with the ideas and 

feelings in the poem s were often the m ost  successful responses.  I t  was 

good to see som e candidate's referr ing to the effect  on the reader, as this 

enables candidates to engage m ore with the effect  of the language, st ructure 

and form . 

 

The handling of form  and st ructure was often disappoint ing in that  there was 

som e m ent ion of stanzas and the presence or otherwise of rhym ing pat terns, 

but  com m ent  was often m inim al as to how these cont r ibuted to the thoughts 

and feelings in the text . 

 

Candidates should be rem inded that  they m ust  write about  two poem s in 

Sect ion B and, for each poem , they should consider the language, st ructure 

and form  when answering the quest ion.   

 

Please d o  r em em ber  that  the two poem s in Sect ion B d o  n o t  have to be 

com pared. We have been asked about  this and should like to reassure all 

cent res that  a com parison is not  required for this paper;  however, som e 

candidates do com pare the two poem s and often they do this with such 

confidence that  the m arks in the higher levels are achieved. I t  is im portant  

to rem em ber that  the full range of m arks can be achieved without  

com parisons being m ade.   

 

Con clu sion  
 

Cent res are advised to m ake greater use of past  papers and the Sam ple 

Assessm ent  Materials (SAMs) , available online, in order to m ake candidates 

m ore aware of quest ion form at  and st ructure.    

 

I n som e cases, m ore t im e needs to be given to the teaching of the 

Anthology poem s in order to allow candidates the opportunity to access the 

full range of m arks available. There was evidence of accom plished work 

produced during the exam inat ion and m any cent res should be congratulated 

on the thorough preparat ion of their  candidates. 

There were a num ber of candidates who had not  crossed the quest ion 

num ber box on the exam inat ion paper. There were 160 'unident ified' 

unseen Sect ion A responses and 223 Sect ion B, Anthology responses. 

Cent res are asked to rem ind their  candidates to ensure that  they t ick which 

quest ion they have answered.  

 

To conclude, I  should like to congratulate all of our candidates who have 

worked so hard for their  qualificat ion. Our candidates are always our 

pr ior ity. I  should also like to thank ALL cent res for choosing the Pearson 

Edexcel qualificat ion as their  preferred choice and to say a huge thank you 

to all teachers for their  cont inued hard work, dedicat ion and excellent  

preparat ion of their  students.  Thank you. We hope you join us again in the 

sum m er.  
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